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Goal

Brown Chapter 4. Teaching 
by principles - ‘connection 
between practice and theory’, 
review 12 principles of SLL 
(Cognitive/Affective/
Linguistic)

Check Simulation Schedule
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Principle 1: Automaticity 

Principle 2: Meaningful Learning

Principle 3: The Anticipation of Reward

Principle 4: Intrinsic Motivation

Principle 5: Strategic Investment

Cognitive Principles
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Socio-affective Principles

Principle 7: Language Ego

Principle 8: Willingness to Communicate

Principle 9: The Language-Culture Connection
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Linguistic Principles

Principle 10: The Native Language Effect

Principle 11: Interlanguage

Principle 12: Communicative Competence
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1. Automaticity
Children acquire language sub-consciously, without analyzing the 
forms of language (through an inductive process)

McLaughlin: ‘automatic processing with peripheral attention to 
language forms’

Principle of Automaticity: a focus on the purposes to which language 
is put, subconscious absorption of language through meaningful use, 
automatic mode of processing language forms

As a teacher: 1) make sure you lessons are focused on the “use” of 
language, 2) be patient with students (automaticity isn’t gained 
overnight)
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McLaughlin’s Attention-
Processing Model

processing mechanism & categories of attention
                   Info. Processing

Attention to
 formal properties of lang.

Controlled Automatic

Focal
Performance 
based on rule 

learning

Performance in a 
test

Peripheral
Performance 

based on implicit 
learning

Performance in 
communicative 

situations
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2. Meaningful Learning
Ausubel: “rote” vs “meaningful” learning (subsumption)

Children are good meaningful acquirers of language because...

Meaningful learning will lead toward better long-term retention.

ALM: students were drilled in an attempt to over-learn language 
forms - > may lead to rote learning!

Classroom implication: teachers should....appeal to students’ 
interests, anchor a new topic with existing knowledge, avoid the 
pitfalls of rote learning
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3. The Anticipation of Reward
Behaviorist view of learning (B. F. Skinner): operant conditioning 
paradigm

Human beings are universally driven to act by the anticipation of 
some sort of reward that will ensue as a result of the behavior

Shortcomings: learners may become dependent on short-term 
rewards

Classroom implication: provide an optimal degree of short-term 
reward/ encourage students to reward each other/ display 
enthusiasm and excitement/ try to get learners to see the long-term 
rewards 
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4. Intrinsic Motivation

Chapter 5. Intrinsic Motivation in the Classroom

Classroom techniques have a greater chance for success if tasks 
are self-rewarding/intrinsically motivating in the learner’s view

Why is this a cognitive principle? - Intrinsic motivation involves 
cognitive, physical and affective processing BUT mental 
(cognitive) functions occupy a greater proportion of the whole
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5. Strategic Investment
Past: teaching methods, textbooks, grammatical paradigms

Now: the “methods” that the learner employs became important 
(Studies on the “good language learner”)

The importance of individualized battery of strategies for language 
comprehension and production

Learning styles, learner strategies 

A variety of techniques should be used

A teacher’s dilemma: attending to each individual student in a large class
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Strategy Inventory for Language Learning 
(SILL, Oxford)
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Learning Styles 
(Ehrman & Leaver)

1. Field independence-dependence
2. Random vs sequential
3. Global vs particular
4. Inductive vs deductive
5. Synthetic vs analytic
6. Analogue vs digital
7. Concrete vs abstract
8. Leveling vs sharpening
9. Impulsive vs reflective 
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6. Autonomy
learner autonomy: the capacity to control one’s own learning 

help learners to use the language outside of the classroom and to 
take charge of their own learning

Criticism: the principle is a culturally loaded, ethnocentric 
construct, making assumptions across cultural contexts

Classroom implications: guided practice (for beginners), 
interactive activities, encourage creativity, provide helpful 
feedback, suggest opportunities for students to use language 
outside of class

Monday, March 12, 12



7. Language Ego

AKA the “warm and fuzzy” principle

A new mode of thinking, feeling, and acting - a second identity

Can create fragility, defensiveness, and a raising of inhibitions

Classroom implications: display a supportive attitude, 
techniques should not be overwhelming, consider learners’ 
language ego states, ESL contexts
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Language Ego: the identity a person develops in reference to the 
language, this may account for the difficulties that adults have in 
learning a second language

After puberty - protective and 
defensive language ego,
threat to self-identity, possess 
inhibition

Child’s ego- dynamic, flexible
new language does not pose “threat” or 
inhibition, no confounding sociocultural factors, 
less aware of language forms and errors
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8. Willingness to Communicate
the intention to initiate communication, given a choice

WTC combines concepts of self-confidence and risk-taking

anxiety: the extent to which learners may worry about themselves

self-efficacy: a person’s belief in his or her ability to accomplish a task

applicable across cultures

Classroom applications: give ample assurances, sequence techniques 
from easier to difficult, classroom atmosphere, encourage calculated 
risk-taking, positive affirmation to students’ attempts to 
communicate

Monday, March 12, 12



WTC questionnaire
1. In class, when you don’t understand the teacher’s questions, are you 
willing to ask for clarifying?

(1) never (2) rarely (3) sometimes (4) always
2. When you are put in groups of three or four for oral interaction in 
class, are you willing to initiate the conversation?

(1) never (2) rarely (3) sometimes (4) always
3. When you are chosen to demonstrate in class in front of the other 
students, are you willing to be the first one to do so?

(1) never (2) rarely (3) sometimes (4) always
4. While listening to a teacher and encountering an unknown word or 
phrase, are you willing to ask the teacher for the meanings?

(1) never (2) rarely (3) sometimes (4) always
...
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9. The Language-Culture 
Connection

Interconnection of language and culture

Classroom Implications: discuss cross-cultural differences, 
include activities and techniques that illustrate the connection, 
teach sociolinguistic aspects of language, screen materials

 ESL context: acculturation stages, adjusting in the new culture, 
discouragement stemming from cultural sources
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4 successive stages of culture acquisition

1. Stage 1: a period of excitement and euphoria over the 
newness of the surroundings

2. Stage 2: culture shock emerges as individuals feel the 
intrusion of more and more cultural differences into 
their own images of self and security - seek out 
fellow countrymen

3. Stage 3: gradual and tentative recovery - slowly 
becomes more empathic with other persons in the 
second culture (“culture stress”)

4. Stage 4: represents near or full recovery, acceptance 
of the new culture and self-confidence in the “new” 
person that has developed in this culture

Anomie ->

‘profound 
cross-cultural 
experience’ ->
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10. The Native Language Effect

Native language = Interfering effect on the target language? 
evidenced in learner’s errors

Native language = facilitating (e.g., French who is learning 
English “I am here since January”)

Teacher’s feedback often focus on interference

Classroom Implication: remind SS of the facilitating effects of 
the native language, teach that thinking directly in the TL helps 
to minimize interference errors
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Interference between 
First and Second Languages

Children: similar strategies and linguistic features are present in 
both first and second language learning (Dulay and Burt: 
intralingual strategies, not interference errors)

Adults: second language linguistic processes are more vulnerable 
to the effect of the first language, the saliency of interference 
does not imply that interference is the most relevant or most 
crucial factor in adult second language acquisition, some 
manifest the same type of errors found in children learning their 
first language

first language can be a facilitating factor!
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11. Interlanguage
Adults manifest a systematic progression of acquisition of sounds and words 
and structures and discourse features

Learner’s language may be systematic to the learner (e.g., “Does John can 
sing?”)

Classroom instruction (Feedback) makes a significant difference in the 
speed and success with which learners proceed through interlanguage 
stages of development

Importance of giving affective & cognitive feedback

Classroom Implications: distinguish b/w systematic interlanguage errors 
and other errors, feedback should give SS the message that most mistakes 
are good indicators that innate language acquisition abilities are alive, teach 
the ability to self-correct, provide ample affective feedback
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12. Communicative Competence
CC: combinations of ‘organizational competence’, ‘pragmatic 
competence’, ‘strategic competence’, ‘psychomotor skills’ (Bachman, 
1990)

attention to language use NOT just usage, fluency NOT just accuracy, 
to authentic language and contexts, to students’ need to apply 
classroom learning to unrehearsed contexts in the real world

‘reactionist’ flavor 

Classroom Implications: teach subtle aspects of the pragmatic aspects 
of language, teach all four components, authentic, produce 
independent learners
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These 12 principles may act as major theoretical insights on 
which your methodology can be based

With these 12 principles you may evaluate a course, a textbook 
as well as other lessons you’ve observed

These principles help you to build your own APPROACH

In conclusion....
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Discussion

In your group, prioritize the 
12 principles, placing three 
principles at the top of the 
list. Why did you chose those 
three principles to be 
important?
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